
 

 

Oak Class Medium Term Planning 

                                                       Class: Oak    Key Stage: KS2    Term: Autumn 1 (7 Weeks)    Topic: Once Upon a Time   Story focus: Fairy Tales 

Curriculum Intent 2022/2023 

 Equip each student with an affective form of communication which best suits their individual needs. 

 Develop skills for life to support students in developing their independence when they leave Stanton Vale. 

 Develop early reading and reading skills to support literacy and independence.  

 Support student’s physical development, their own health and enable them to be as active as possible. 

 To provide every pupil with a clean, safe learning environment in which they are able to express their own needs and wants. 

 Every students is recognised as a unique individual and the curriculum is designed to meet their individual needs and make progress towards their personal EHCP 

targets. 

 Support students in their SMSC development and provide access to rich cultural experiences. 

 A curriculum which brings learning to life and is enhanced by high quality enriching experiences of the local community and wider world. 

 Best prepare students for the future. 

 

Curriculum Drivers C.I.D 
Learning embedded throughout our Curriculum: 

Communication Independence Development 

 To make choices  

 To express wants and needs  

 To read independently as much as possible 

 To comprehend what is being read to and by students 

 To mark make meaningfully leading to writing  

 To communicate wants and needs successfully 

 To be able to show preferences in a range of situations  

 To make verbalisations 

 To be able to express themselves appropriately 

 Appropriate interaction with peers and staff 

 To follow a range of instructions 

 To engage with peers 

 To share and turn take  

 Learn to take turns 

 Learn to share and play with peers and staff 

 Independence with eating and drinking 

 Independence with self-help skills – undressing and 
dressing, toileting 

 Understand concept of time – now/next, daily routine 

 Independence – personal care routines, keeping 
ourselves clean and cooking 

 Understand value of money through shopping 

 Value of jobs and roles 
 

 To feel safe  

 To feel happy 

 To understand emotions and regulate them 

 To engage with sensory experiences  

 To learn about relaxation 

 To move around the environment/mobility skills 

 To make friends 

 To understand what will happen 

 Appreciate the wider world  
 



 

 

My Communication 
 

A motivation (a reason) for communicating 
A means (a method) of communicating 

Someone (a partner or partners) to communicate to. 
 

Activity Intent Implementation Impact SMSC 

Attention Autism 
 

To introduce highly interesting 
resources and activities in a 
controlled and repetitive way. 
 
To develop the skills needed 
to maintain attention. 
 
To develop skills in turn taking 
and working with an adult. 
 
To understand the concept of 
time (now and next). 
 
To develop an inquisitive 
nature. 
 
 

Introduction: 
Show students ‘Attention Autism’ symbol supported with 
Makaton sign.  
Ensure that the room is quiet and all adults remain seated and 
quiet (They must model reactions that we may expect from 
pupils). Use a dry wipe board to show each stage of the session.  
 
Main 
Use motivating activities to encourage communication and joint 
attention. 
Stage 1: focusing attention - an adult has a bucket full of exciting 
toys, which they take out one at a time and model excitement 
and engagement.  
Sing song “I’ve got something in my bucket, in my bucket, in my 
bucket, I’ve got something in my bucket, I wonder what it is”.  
Show bucket, build anticipation by shaking bucket and showing 
excitement.  
Does the student respond to joint attention by looking at the 
object /event to which the lead adult has directed their 
attention?  
Does the student show the more sophisticated level of joint 
attention by alternating their gaze between the lead adult and 
the object?  
Introduce props one at a time.  
Show props to each child with cue “ready, steady, go!” 
Pausing is critical, to give pupils the opportunity to process what 
is happening and to repeat or spontaneously use language, 
without pressure.  

Students will 
develop their  
attention span  
 
Students will 
develop their 
acceptance of 
unfamiliar objects 
 
Students will be able 
to follow a range o 
instructions about 
turn taking and 
group interaction. 
 
Students will 
develop appropriate 
interaction with 
peers and staff 
 
Students will 
understand their 
emotions and 
regulate them. 
 
 

S: Inclusivity 
M: Responding 
positively to others 
S: Experience 
enjoyment 
imagination, 
fascination 



If the student is motivated by the object and finds it very 
exciting… 
Observe the students joint attention / attention and attempts at 
communication (by attending to body language, facial 
expression, vocalisations, pointing, attempts at reaching for 
object, using PECS etc).  
If the student is motivated by the object they may have longer 
with that object. If they are not motivated go onto the next 
child’s turn. 

 Stage 2: sustaining attention - a set structure or activity 
that goes on for a longer period and the children are 
invited to participate. 

 Stage 3: shifting attention; a longer activity, in which the 
student is encouraged to engage in turn taking with their 
peers.  

 Stage 4: Individual activity. 
Language used is minimal and repetitive. 
 
Plenary:  
Tidy up/pack away whilst the students are watching. Draw a 
cross through the activities. Say ‘Attention Autism’ has finished’ 
to signal the end of the session.  
 
Share good work, celebrate success.   
Record learning and success on EFL against PLIMS and phonics 
targets.  
 

Story 
 

To create an engaging story in 
a sensory environment that 
enables students to develop 
their communication skills. 
 
To develop the skills needed 
to communicate through 
listening and vocalisation. 
 
To develop literacy and 
sequencing skills. 

Once Upon a Time and other Fairy Tales 
 
Introduction:   
Show students ‘story’ symbol supported with Makaton sign.  
 
Facilitate the stimuli at the end of a section, or on a chosen 
word. 
Try to use the same emphasis, and deliver the stimuli in the same 
way each time you tell the story. This can be especially valuable 
for some Oak students. 
Stimuli can be varied in different ways.  

Students will 
develop the ability to 
listen and reflect. 
  
Students will 
develop the ability to 
ask and answer 
questions. 
 

S: Inclusive 
Awareness 
Skills 
M: Opinions 
S: Inclusivity 
Feelings 
Experiences 
Emotions 
Enjoyment 
Imagination 
C: Culture 



 
To feel relaxed and enjoy a 
shared experience. 
 
 

For example: 
• For sounds: begin quietly and get louder, or you might 
substitute a different type of sound into the story to respect 
sensory preferences, e.g. changing a harsh knock on a door for a 
melodic doorbell. 
• For smells: build the strength or the proximity of the smell, 
heating a smell resource can make it more pungent. 
• For tastes: mixing them with something bland, or offer only 
small amounts initially – a touch on the tongue, a drop, a 
teaspoon full, a bite etc. 
• For touches: varying duration, pressure, or even who is being 
touched. You could start by demonstrating the touch on yourself, 
after several tellings the person witnessing the touch experience 
will have built up an awareness that it is not dangerous.  
• For sights: vary the distance, proximity or strength of the 
experience. For example a bright light will have a greater 
strength in a darkened room. 
• For vestibular experiences: vary the speed of movement, or the 
boldness of that movement, e.g. move in a big circle rather than 
spin in a tight circle 
 
Main: 
Share story with supporting resources.  
Students to join in with concepts and exploration of resources. 
Use communication boards to ask questions from story. 
 
Activities:  
Students may explore character identification, sequencing, 
matching with a range of symbols, words and pictures, mark 
making and labelling. 
 
Plenary: 
Recap learning and share achievements. Review concepts and 
language. Students to understand ‘story has finished’ 
Share good work, celebrate success.   
Record learning and success on EFL against PLIMS and phonics 
targets.  
 

Students will 
develop skills in 
contextualisation. 
 
Students will 
develop a love of 
reading. 
 
 

 



Developing 
Communication: 

Writing 
Dough Disco 
Mark Making 
Write Dance 

 

To create an engaging mark 
making and fine motor 
experience allowing the 
students to explore writing 
using a variety of mediums. 
 
To develop students 
independence in using their 
fine motor skills. 
 
To develop engagement in a 
multisensory activity. 
 
 

Introduction: 
Show students ‘Communication’ symbol supported with 
Makaton sign.  
Main: 
Communication lessons fine motor skills and mark making to 
develop communication skills (phonics foundation work). 
Encourages mark making, shape making, letter formation and 
the foundations for writing. Fine motor skills being developed in 
a more informal environment than phonics (inclusive of all 
students). 
Plenary: 
Share achievements. Students to understand ‘Communication’ 
has finished. 
Share good work, celebrate success.   
Record learning and success on EFL against PLIMS and phonics 
targets.  
 

Students will 
develop their 
communication 
through preparing 
foundations for 
writing. 
 
Students will 
develop interactions 
with peers and 
adults.  
 

S: Inclusive 
Communicating with 
others 
 

Developing 
Communication: 

Verbal 
Makaton 

Musical Literacy 
Intensive Interaction 

Social Story 
 

To explore communication in 
a creative environment that 
enables students to develop 
their verbal communication 
and cognition.  
 
To develop the skills needed 
to communicate wants and 
needs successfully. 
 
To develop the skills needed 
to express themselves 
appropriately and learn 
independence with 
communication. 
 
 

Introduction: 
Show students ‘Communication’ symbol supported with 
Makaton sign.  
 
Main: 
A highly differentiated lesson to focus on the communication 
needs of the individual. 
 
Makaton: to be explored with students to support language 
development. This might be through the use of a song, a poem, a 
text or other. Working towards teaching Makaton to mainstream 
students of the same age. 
 
Intensive interaction: To be used with some students to explore 
their individual communication methods. 
 
Social Stories: to be explored to underpin communication with 
regards to communicating feelings, exploring challenging 
behavioural concepts or understanding the world. 
 
 

Students will 
develop  
communication skills 
 
Students will 
develop  the use of 
language and 
verbalisation 
 
Students will 
develop confidence 
in expressing their 
wants and needs. 
 

S: Inclusivity 
Communicating with 
others 
 



 
Plenary: 
Share achievements. Students to understand ‘Communication 
has finished’. 
Share good work, celebrate success.   
Record learning and success on EFL against PLIMS and phonics 
targets.  
 

 

 

 

 

 

 

 

 

 My Thinking 
Perception involves: recognising and identifying problems, recognising opportunities. 

Thinking involves: breaking down a problem into elements, thinking through the relevant features of the problem, planning ways to solve the 
problem. 

Action involves: remembering how to solve a problem and bringing this memory to the fore. 
Evaluation involves: evaluating how a plan worked, recognising when existing plans and strategies need changing. 

Activity Intent Implementation Impact SMSC 

Phonics  
See Teaching Notes 

below 

To create a learning 
environment where students 
can explore phonics in a 
creative and stimulating way 
for each individual. 
 
To develop reading skills 
including sound recognition, 
segmenting, sound and 
blending.  

Introduction:  
Cue: ‘UK Phonics Song’. Show pupils ‘reading’ symbol supported 
with Makaton sign.  
 
Phonics introduction: Tricky words songs, Jolly phonics set 
sounds and songs. Show flashcards to support segmenting, 
sounding and blending.  
 
Main: 
Whole class introduction and exploration. 

Students will 
develop their 
communication skills 
through reading, 
vocalising and 
writing.  
 
Students will 
become literate and 
able to access the 

S: Skills 
Individual liberty 
S: Talking to and 
working with peers  



 
To develop writing skills to 
support independence.  
 
To develop speaking and 
listening skills through initial 
sounds, segmenting and 
blending words. 
 
 

Revisit, teach, practise and apply.   
Phonics split into 4 sessions – making the sound; reading the 
sound; writing the sound and applying the sound. 
 
Group 1: PR, HL, ZA, DB (baseline) 
Week 1 & 2: Review prior learning of group 3 and 4 sounds 
(baseline ZA) 
Week 5 to 7 (depending on assessment of need):  Group 5 
sounds Z, W, NG, V, OO 
 
Group 2: OSW, SP, LJ, MG 
Week 1 & 2: Review prior learning of group 1 and 2 sounds 
(baseline ZA) 
Week 5 to 7 (depending on assessment of need): Group 3 sounds 
g, o, u, l, f (b to follow) 
 
Pre-phonics: CF, JP (baseline)  
Intensive interaction 
Oral Language ability sounds 
Pictures/page turning 
Good visual processing 
Emergent comprehension 
Intentional gestures (pointing) 
Exposure to language 
 
Use assessment for learning. Where relevant, mark in pink using 
marking policy. Encourage students to edit mistakes. Mark 
amendments in green. 
 
Plenary:   
Share good work, celebrate success.   
Record learning and success on EFL against PLIMS and phonics 
targets.  
 

world more 
independently.  

English  To create a learning 
environment where students 
can explore English in a 

Introduction:  
Cue: A Jolly Learning song. Show pupils ‘reading’ symbol 
supported with Makaton sign.  
 

Students will 
develop their 
communication skills 
through reading, 

S: Skills 
Individual liberty 
S: Talking to and 
working with peers 



creative and stimulating way 
for each individual. 
 
To develop reading skills 
including sound recognition, 
word identification, sentence 
structure and grammar usage. 
 
To develop writing skills to 
support independence.  
 
To develop speaking and 
listening skills through initial 
sounds, segmenting and 
blending words, 
pronunciation and sentence 
formation. 
 
 

English introduction: Students to work in a semicircle. Show 
stimulus images to recall prior learning. Small group learning to 
be initiated as we move through the topic. 
 
Main: 
Transition to Oak Class 
Jolly English: Welcome Unit (to support the transition of 3 new 
class members) 
Lesson 1: Saying hello and goodbye. Naming course characters 
(use puppets) 
Lesson 2: Review lesson 1. Learn colour words. Listen to 
dialogue. 
Lesson 3: Review learning. Saying numbers, learn a chant. Listen 
to a dialogue. 
Lesson 4: Review and consolidate lessons 1-3. Play ‘I can see’ 
game. 
 
Jolly English: My School (continuing transition theme)   
Lesson 5: Learning new vocabulary related to the classroom. To 
say a chant. 
Lesson 6: Consolidating learning. Learn a chant. 
Lesson 7: Listen to a story. Consolidate language from lessons 1 
and 2. Learn vocabulary. 
 
Plenary:   
Share good work, celebrate success.   
Record learning and success on EFL against PLIMS and phonics 
targets.  
 

vocalising and 
writing.  
 
Students will 
become literate and 
able to access the 
world more 
independently. 

Maths 
See Teaching Notes 

below 

To create a learning 
environment where students 
have the opportunity to 
develop numeracy 
perception, thinking, action 
and evaluation skills 
 

Introduction:  
Cue: Counting and Matching song. Show pupils ‘Maths’ symbol 
supported with Makaton sign.  
 
Students to work in a semicircle. Show stimulus images to recall 
prior learning. Small group learning to be initiated after whole 
group learning. 
 
Main: 

Students will 
develop cognition 
skills though the 
exploration of 
number. 
 
Students will 
develop an 
awareness of 

S: Skills 
Individual liberty 



To develop the skills needed 
to recognise and identify 
problems and  
Recognise opportunities. 
 
To develop the skills needed 
to break down a problem into 
elements,  
thinking through the relevant 
features of the problem and  
plan ways to solve the 
problem. 
 
To develop the skills needed 
to remember how to solve a 
problem and bring this 
memory to the fore. 
 
To develop the skills needed 
to evaluate how a plan works 
and recognise when existing 
plans and strategies need 
changing. 
 
 

Exploring number: Counting, partitioning and calculating (Area 1) 
 
Group 1: PR, HL, ZA, LJ 
Weeks 1 to 4: Using and applying mathematics  
Match sets of objects to numerals that represent that number of 
objects (1-20) 
Sort objects, making choices and justifying decisions. 
Weeks 5 to 7: Talk about, recognise and recreate simple 
patterns. 
Describe solutions to practical problems, drawing on experience, 
talking about their own ideas, methods and choices. 
 
Group 2: OSW, SP, MG, (JP & DB?) 
Match sets of objects to numerals that represent that number of 
objects (1-5 and 1-10 depending on baseline) 
Sort objects, making choices and justifying decisions. 
Weeks 5 to 7: Talk about, recognise and recreate simple 
patterns. 
Describe solutions to practical problems, drawing on experience, 
talking about their own ideas, methods and choices 
 
 
Group 3 (pre-formal): CF, JP (baseline)  
Weeks 1 to 4: Developing numerical reasoning: Identify 
processes and connections (A steps) 

 focus attention on objects, manipulating and exploring 
them using a range of methods  

 show an interest in number activities and counting with 
an adult, copy some actions, and/or vocalise at 
appropriate moments  

 use a favourite object in a new or different way after 
watching an adult do so  

 locate and remove a favourite object from among a 
collection of different objects 

Weeks 5 to 7: Developing numerical reasoning: Identify 
processes and connections if student(s) have achieved A steps(B 
steps) 

mathematical 
language and begin 
to apply this to 
practical tasks 
 
Students will 
develop their 
independence 
through using 
number to make 
choices and show 
preferences.  
 



 pay attention, respond to and use number words in 
structured activities led by an adult  

 assist in counting and match identical objects when the 
task is structured by an adult  

 treat familiar items as similar despite differences in their 
appearance or their medium of representation (as 
objects, pictures, etc.)  

 watch an adult order a number of items in a particular 
way (e.g. cars in a row) then attempt to copy  

 search for all missing items when 2 or 3 objects are 
hidden 

 
Use assessment for learning. Where relevant, mark in pink using 
marking policy. Encourage students to edit mistakes. Mark 
amendments in green. 
 
Plenary:   
Share good work, celebrate success.   
Record learning and success on EFL against PLIMS and phonics 
targets.  
 

Science To create a learning 
environment where scientific 
concepts can be explored and 
linked to real world scenarios.  
Students will experience, 
explore, and investigate, 
record and communicate 
what they discover and learn 
about. 
 
To develop and 
understanding of sorting and 
classifying organisms into 
groups according to 
observable features 
 

Variation and Classification (Once Upon a Time: Humans, 
Animals and Plants) 
 
Introduction:  
Cue: Song TBD. Show pupils ‘Science’ symbol supported with 
Makaton sign.  
 
Students to work in a semicircle. Show stimulus images to recall 
prior learning. Small group learning to be initiated after whole 
group learning. 
 
Main: 
Week 1 to 3: Humans 
Make a multi-sensory profile of individual student members and 
allow students to experience differences between individual’s 
e.g. coloured wool for hair, coloured marbles for eyes, item of 
clothing for smell. 

Students will react to 
new activities and 
experiences.   
 
Students will 
develop their 
interest in a wide 
range of living 
things, handling and 
observing them.   
 
Students will 
develop their ability 
to sort materials 
using simple criteria 
and communicate 
their observations.  

C: Ethnicity 
Diversity 
Differences 
 



To develop an understanding 
of variation within individual 
members of the same species 
 
To develop an understanding 
of environmental differences 
in individuals of the same 
species 
 
 

 
Week 4 & 5: Animals 
Students to explore differences and similarities within a species 
they research e.g. cats, dogs, fish.  Students to investigate 
differences/similarities within species e.g. eyes, fur, legs 
 
Week 6 & 7: Plants 
Students collect different leaves/flowers/herbs and show an 
awareness of their appearance, texture and scent.  They begin to 
identify basic features e.g. prickly, smooth. 
 
Use assessment for learning. Where relevant, mark in pink using 
marking policy. Encourage students to edit mistakes. Mark 
amendments in green. 
 
Plenary:   
Share good work, celebrate success.   
Record learning and success on EFL against PLIMS and phonics 
targets.  
 

  
Students will 
develop their ability 
to sort t living things 
into groups, using 
simple features and 
record their findings 

 

TEACHING NOTES 



1 Voiced and unvoiced sounds 

 Pronounced accurately, some speech sounds have vocal sounds and others are just ‘air’ sounds.  

 I get the children to feel their voice boxes to feel them vibrate when a vocal sound is being made or not.  

 It’s important to be able to distinguish these sounds exactly to aid hearing the difference between similarly pronounced sounds e.g. f and v, sh and zh, ch and j, p and 
b – each sound is pronounced with the same mouth position and parts used, but the first in each pair is unvoiced and the second is voiced.  

 When the sounds are pronounced inaccurately e.g. with the ‘uh’ sound on the end, all sounds are given the vocal sound that makes them harder to distinguish. 

 Voiced sounds are: a, b, d, e, g, i, j, l, m, n, o, qu, r, u, v, w, y, z, ng, th (though) oo (short and long), ou, oi, er, ar, ue, ai, ee, ie, oa, or. air 

 Unvoiced sounds are: ck, f, h, p, s, t, x, sh, ch, th (thin) 

 Phonics: Notes for Oak Class Team PROGRESSION OF LEARNING 

Group 2 

 

Introduce sounds via Jolly Phonics picture cards, stories and actions.  

Continue to introduce and reinforce sounds via Jolly Phonics cards ensuring all sounds secure in association with pictures – children to have own set. 

Listen to the sounds in words. 

Explore pronunciation of each sound – what does your mouth do when you say each one? Use mirrors.  

Pronounce the sounds more accurately – without the action and reducing multiple sounds to one and shortening long sounds  

Show how the sounds, in sequence, can make spoken words 

Practice hearing the sounds in sequence in words e.g. sun = s-u-n  

Begin to make sound/letter correspondences  

Use these to read and write some simple words 

Use picture cards of first set with letters on the reverse 

Group 1 As above PLUS: 

Continue to make the sound/letter correspondences  

Send home set of cards with letters on the reverse 

Use the 12 letters so far to read and write simple words 

Send home word cards for blending practice 

Reinforce hearing medial vowel sounds 

Pre Phonics 
(Routes to learning) 

 Give a symbol/picture as a ‘token’ for a desired item (doesn’t distinguish representation) 

 Point to a desired item or item of interest (that is visible but out of reach) and vocalise 

 Use a combination of gestures and more formal communication (signs/speech) to seek attention, to say 'no' and to satisfy needs 

 Use a few very familiar words/signs or symbols 

 Copy actions in simple action games (e.g. Simon says . . . ), attempting an action of some kind when adult uses only words. 

 Experiment with mark-making using body parts, e.g. hands and feet 

 Grasp items and begin to use fingers to make marks (e.g. in wet sand, foam, etc.), progressing to scribbling on paper. 

 Persist in mark-making to produce a result (which appears random) 



 

2 Vowel and consonant sounds 

 Vowels and consonants refer to sounds, not to letters. 

 It is important to identify sounds as to whether they are vowels and consonants to aid talking about them and recognising rules e.g. when choosing which spelling 
for the ‘ck’ sound at the end of a word, e.g. magic, cake, luck, you put ‘ck’ after a short vowel, ‘k’ after a long vowel and ‘c’ after a multisyllabic word ending in ‘ic’ 

 Vowel sounds are defined as those made with an unobstructed airway e.g. no mouth parts touch. I call them ‘mouth open sounds’ with the children. This is 
important because the vowel sounds are those that are elongated and emphasied when we shout and we couldn’t do this with a sound where mouth parts need to 
touch, like ‘b’ or ‘m’ 

 All vowel sounds are vocalised, for the same reason. 

 Vowel sounds can be divided into two groups – short and long, depending on the length of time needed to say them 

 Short vowel sounds: a, e, i, o, u, y (in its initial position e.g. yellow) short oo (as in book) schwa sound 

 Long vowel sounds: ai, ee, ie, oa, ue, er, ar, long oo, ou, oi, or, air 

 Consonant sounds are defined as those said with partial blocking to the airway by mouth parts e.g. mouth touching sounds. Some part of the mouth will touch with 
another to make these sounds. They can be voiced or unvoiced. 

 Consonant sounds are: b, ck, d, f, g, h, j, l, m, n, p, qu, r, s, t, v, w, x, z, ng, sh, ch, th (both voiced and unvoiced)  
 

Oak Class Numeracy Progression Plan 

 

AREA 1 Numeracy Progression of Learning Plan: Counting, partitioning and calculating 

Using and applying 
mathematics 

Use developing mathematical ideas and methods to solve practical problems 

Match sets of objects to numerals that represent that number of objects 

Sort objects, making choices and justifying decisions 

Talk about, recognise and recreate simple patterns 

Describe solutions to practical problems, drawing on experience, talking about their own ideas, methods and choices 

Counting and 
understanding 
number 

Say and use number names in order in familiar contexts 

Know that numbers identify how many objects are in a set 

Count reliably up to 20 objects 

Estimate how many objects they can see and check by counting 

Use language such as ‘more’ or ‘fewer’ to compare two numbers 

Recognise numerals 1-20 

Use ordinal numbers in different contexts 

Count aloud in ones, twos, fives or tens 

Calculating Begin to relate addition to combining two groups of objects and subtraction to ‘taking away’. 

In practical activities and discussion begin to use the vocabulary involved in adding and subtracting 



Use language such as ‘more’ or ‘less’ to compare two numbers 

Count repeated groups of the same size 

Share objects into equal sets and count how many are in each group 
 

 

 

AREA 2 Numeracy Progression of Learning Plan: Securing number facts, understanding shape 

Using and applying 
mathematics 

Use developing mathematical ideas and methods to solve practical problems 

Match sets of objects to numerals that represent that number of objects 

Sort objects, making choices and justifying decisions 

Talk about, recognise and recreate simple patterns 

Describe solutions to practical problems, drawing on experience, talking about their own ideas, methods and choices 

Knowing and using 
number facts 

Observe number relationships and patterns in the environment and use these to derive facts 

Select two groups of objects to make a given total of objects 

Find 1 more or less than a number from 1-20 

Understanding 
shape 

Use familiar objects and common shapes to create and recreate patterns and build models 

Use language such as ‘circle’ or ‘bigger’ to describe the shape and size of solids and flat shapes 

Use everyday words to describe position 
 

AREA 3 Numeracy Progression of Learning Plan: Handling data and measures 

Using and applying 
mathematics 

Use developing mathematical ideas and methods to solve practical problems 

Match sets of objects to numerals that represent that number of objects 

Sort objects, making choices and justifying decisions 

Talk about, recognise and recreate simple patterns 

Describe solutions to practical problems, drawing on experience, talking about their own ideas, methods and choices 

Measuring Use language such as ‘greater’, ‘smaller’, ‘heavier’ or ‘lighter’ to compare quantities 

Use everyday language related to time; order and sequence familiar events and measure short periods of time 

Handling data Sort familiar objects to identify their similarities and differences 

Count how many objects share a particular property, presenting results using pictures, drawing or numerals 
 

AREA 4 Numeracy Progression of Learning Plan: Calculating, measuring and understanding shape 

Using and applying 
mathematics 

Use developing mathematical ideas and methods to solve practical problems 

Match sets of objects to numerals that represent that number of objects 

Sort objects, making choices and justifying decisions 



Talk about, recognise and recreate simple patterns 

Describe solutions to practical problems, drawing on experience, talking about their own ideas, methods and choices 

Calculating Begin to relate addition to combining two groups of objects and subtraction to ‘taking away’. 

In practical activities and discussion begin to use the vocabulary involved in adding and subtracting 

Use language such as ‘more’ or ‘less’ to compare two numbers 

Count repeated groups of the same size 

Share objects into equal sets and count how many are in each group 

Understanding 
shape 

Use familiar objects and common shapes to create and recreate patterns and build models 

Use language such as ‘circle’ or ‘bigger’ to describe the shape and size of solids and flat shapes 

Use everyday words to describe position 

Measuring Use language such as ‘greater’, ‘smaller’, ‘heavier’ or ‘lighter’ to compare quantities 

Use everyday language related to time; order and sequence familiar events and measure short periods of time 
 

AREA 5 Numeracy Progression of Learning Plan: Securing number facts, relationships and calculating 

Using and applying 
mathematics 

Use developing mathematical ideas and methods to solve practical problems 

Match sets of objects to numerals that represent that number of objects 

Sort objects, making choices and justifying decisions 

Talk about, recognise and recreate simple patterns 

Describe solutions to practical problems, drawing on experience, talking about their own ideas, methods and choices 

Counting and 
understanding 
number 

Say and use number names in order in familiar contexts 

Know that numbers identify how many objects are in a set 

Count reliably up to 20 objects 

Estimate how many objects they can see and check by counting 

Use language such as ‘more’ or ‘fewer’ to compare two numbers 

Recognise numerals 1-20 

Use ordinal numbers in different contexts 

Count aloud in ones, twos, fives or tens 

Knowing and using 
number facts 

Observe number relationships and patterns in the environment and use these to derive facts 

Select two groups of objects to make a given total of objects 

Find 1 more or less than a number from 1-20 

Calculating Begin to relate addition to combining two groups of objects and subtraction to ‘taking away’. 

In practical activities and discussion begin to use the vocabulary involved in adding and subtracting 

Use language such as ‘more’ or ‘less’ to compare two numbers 

Count repeated groups of the same size 

Share objects into equal sets and count how many are in each group 
 



 

 

SMSC Key Words 

SOCIAL MORAL SPIRITUAL CULTURAL 

Inclusive 
Awareness 
Society 
Skills 
Individual liberty 
Democracy 
Attitudes 
Community 

Right& Wrong 
Moral 
Responding positively 
The Law 
Viewpoints 
Prevent racism 
Opinions 
Consequences 
Behaviour 
Ethical 
Rights 

Values 
Inclusivity 
Faiths 
Feelings 
Experiences 
Emotions 
Local 
Creativity 
Enjoyment 
Character 
Imagination 
Awe & Wonder 
Fascination 
Identity 
Personality 

Heritage 
Ethnicity 
Cultural awareness 
Culture 
Religions 
Respect 
Diversity 
Opportunities 
Differences 
Beliefs 
Global 
National 

 

 


