
 

 

 Support Medium Term Planning 

                  Class: TG2                     Key Stage: 5                       Term: Spring 1                   Topic: Under the Sea     Story focus: Ocean 

Curriculum Intent 2022/2023 

 Equip each student with an affective form of communication which best suits their individual needs. 

 Develop skills for life to support students in developing their independence when they leave Stanton Vale. 

 Develop early reading and reading skills to support literacy and independence.  

 Support student’s physical development, their own health and enable them to be as active as possible. 

 To provide every pupil with a clean, safe learning environment in which they are able to express their own needs and wants. 

 Every students is recognised as a unique individual and the curriculum is designed to meet their individual needs and make progress towards their 

personal EHCP targets. 

 Support students in their SMSC development and provide access to rich cultural experiences. 

 A curriculum which brings learning to life and is enhanced by high quality enriching experiences of the local community and wider world. 

 Best prepare students for the future. 

Curriculum Drivers C.I.D 
Learning embedded throughout our Curriculum: 

Communication Independence Development 

 To make choices  

 To express wants and needs  

 To read independently as much as possible 

 To comprehend what is being read to and by 
students 

 To mark make meaningfully leading to writing  

 To communicate wants and needs 
successfully 

 To be able to show preferences in a range of 
situations  

 To make verbalisations 

 To be able to express themselves 
appropriately 

 Appropriate interaction with peers and staff 

 To follow a range of instructions 

 Learn to take turns 

 Learn to share and play with peers and staff 

 Independence with eating and drinking 

 Independence with self-help skills – 
undressing and dressing, toileting 

 Understand concept of time – now/next, daily 
routine 

 Independence – personal care routines, 
keeping ourselves clean and cooking 

 Understand value of money through shopping 

 Value of jobs and roles 
 

 To feel safe  

 To feel happy 

 To understand emotions and regulate them 

 To engage with sensory experiences  

 To learn about relaxation 

 To move around the environment/mobility 
skills 

 To make friends 

 To understand what will happen 

 Appreciate the wider world  
 



 

 

 

My Communication 
 

A motivation (a reason) for communicating 
A means (a method) of communicating 

Someone (a partner or partners) to communicate to. 
 

Session Intent Implementation Impact SMSC 

Intensive Interaction For students to further develop their 

fundamental communication skills. Including 

eye contact, understanding facial expressions, 

learning to concentrate and attend to another 

person and vocalisation turn taking (Nind and 

Hewett, 2001).  

For student’s to work on their individual 

communication targets (see their target 

sheets).   

To enable staff to detect student’s subtle 

communicative signals, so that they are 

accurately able to determine students’ 

preferences through changes in their 

vocalisations, facial expressions, body 

language and actions.  

For students to respond to their own name.  

For students to attend to and interact with a 

familiar member of staff.  

Introduction: Before beginning the session, 

staff should check student’s target sheet and 

be aware of that student’s communication 

target – many of which are related directly to 

intensive interaction.  

You do not need to sing our work song cue – 

intensive interaction should not be seen as 

‘work’, it is a fun and enjoyable interaction!  

You do not need an Object of Reference to do 
intensive interaction with a student. But let the 
student know you’re there by talking to them 
and for students with a visual impairment 
making appropriate and positive physical 
touch – this should be using the TaSSeLs alert 
sign. 
 
Main: Approach and greet the student (use 

TaSSeLS alert sign) and begin a conversation 

with them by responding to what they do.  

Let the student take the lead.  

Tune in to the student and go at their pace.  

Keep the conversation going by responding to 

things the student does.  

 Students can further 

develop their 

Fundamental 

Communication 

Skills (FCS). 

Including eye 

contact, 

understanding facial 

expressions, learning 

to concentrate and 

attend to another 

person, vocalisation 

turn taking and 

understanding / 

using vocalisations, 

facial expressions 

and actions 

meaningfully (Nind 

and Hewett, 2001).  

These social / 

communication skills 

help to form the 

basis of meaningful 

Social: Engaging 
with others, 
respecting others 
feelings and 
enjoying the 
company of others. 
Spiritual: Identity, 
personality. 

 To engage with peers 

 To share and turn take  



For students to indicate ‘more’ and ‘no more’ / 
finished. 
Communication: students will be given time 
to communicate and ask for more / say they 
are finished by using their facial expressions, 
body movements, vocalisations, changes in 
behaviour, breathing and actions. Students 
are learning to communicate with intent, they 
are developing their social interaction skills, 
ability to turn take etc. See above in benefits 
of the activity – FCS.  
Independence: if students are able to 
communicate this can in turn help them to be 
more independent – e.g. looking at an adult 
and vocalising discomfort to indicate a need to 
go to the bathroom, building up their 
confidence by ‘having a go’.  
Development: social interaction, 
relationships, communication skills. 

Respond by imitating, joining in or extending 

what the student has done or said. This will 

give the student confidence, make it easy for 

them to understand and make them want to 

communicate more.  

To extend what the student has done staff 

may make more repetitions. 

Be observant and watch the student carefully 

for signs of enjoyment or fatigue. 

Celebrate communication, such as facial 

expressions, gesture and vocalisations.  

Take pauses. If the student takes a rest, take 

a rest as well.  

Take turns with the student.  

Give the student your full attention.  

Try to be relaxed and enjoy the interaction.  

Create a repertoire of familiar activities and 

repeat them frequently. These can then be 

extended.  

Make notes on progress in relation to targets 
on lesson learning plans and take 
photographs on the iPad for evidence for 
learning. 
 
Plenary: Don’t demand more from the student 

if they are tired or have had enough of the 

interaction.  

End the interaction like you would a 

conversation.  

Respond instantly to signs of negativity. If the 
student does anything that indicates to you 
they want to finish the interaction then stop 
immediately. Intensive interaction is on the 
student’s terms. Giving the student the power 
to control the situation makes it more likely 
they will want to take part next time. 
 

interactions with 

others.  

For students to 

further develop their 

confidence and self-

esteem.  

This activity involves 

positive touch and 

subsequently can 

help staff to build a 

good relationship 

with students. 

For staff and 

students to get to 

know each other 

more.  

The opportunity for 

students to 

experience 

dedicating ‘listening 

time’. Most of the 

time interactions with 

our students are 

functional – assisting 

them to eat, drink, 

dress, personal care. 

Due to staff to 

student ratios 

interactions can also 

be brief, particularly 

in a busy school day. 

So intensive 

interaction gives 

students to time to 

be listened to at their 

pace, so that they 



have the opportunity 

to develop functional 

and social 

communicational 

skills and to prevent 

learned 

helplessness. 

Students experience 
fun and enjoyable 
social interactions 

Sensory Story  
 

For student’s to work on their individual targets 
(see their target sheets).   
To stimulate the senses and invite curiosity 
and exploration.  
For students to communicate their 
preferences. 
For students to experience, engage with and 
actively participate in a sensory story.  
Individual targets applicable to the lesson to 
be read out by the lead staff member to all 
staff at the beginning of the lesson, “We are 
looking for..” 
Communication: students will be given time 
to communicate and ask for more / say they 
are finished by using their facial expressions, 
body movements, vocalisations, changes in 
behaviour, breathing and actions.  
Independence: students are using their 
autonomy to control the world around them 
through switches, if students can improve their 
visual skills this may facilitate them being 
more independent – for example enable them 
to develop better hand eye coordination skills 
so they can pick up a fork etc.  
Development: communication, cognition, 

visual, physical, sensory. 

 

 

A highly differentiated story that gives pupils 
opportunities to work on their termly targets. 
To develop communications 
Introduction:  
Sing Time for work song, use Makaton sign for 
work and OoR 
Main: 
Share story with supporting tactile resources. 
(See individual planning sheet for resources) 
Students to join in with concepts and 
exploration of resources. Allow time for 
children to respond to tactile exploration.  
Plenary: 
Use the ‘Makaton/TaSSeLs sign ‘finished’ to 
signify that the story has finished 
 

Develop visual skills, 

such as visual 

tracking skills, visual 

fixation, and transfer 

of gaze. 

Develop cognition 

skills, such as 

understanding cause 

and effect.  

Develop hand eye 

coordination.  

Sensory stories can 

be used to 

encourage and event 

tempt students into 

communicating.  

To stimulate the 

senses (this is 

necessary for brain 

development, Bruner 

1959). 

To have fun and 

subsequently 

strengthen the bond 

Social: Inclusive, 
skills, awareness, 
attitudes 
Moral: Behaviour – 
likes/dislikes, ethical 
Spiritual: Feelings, 
experiences and 
enjoyments, faiths, 
emotions, identity, 
creativity, 
imagination, awe and 
wonder, personality 
Cultural: Respect, 
diversity, beliefs, 
differences 



between staff and 

students.  

Presenting a multi-

sensory sensory 

experience in a 

consistent, structured 

way enables the 

development of 

memory and 

anticipation (Gray 

and Chasey, 2006).  

To build confidence 

at encountering new 

stimuli and this can 

in turn help students 

cope with the world 

around them, which 

is often unpredictable 

and full of new 

things. Hopefully 

surprises will 

become relaxing and 

enjoyable (Grace, 

2015).  

 

Attention Autism 
(What’s in the bucket) 

Teaching a child how to focus their attention 
Teaching a child to sustain their attention. 
Teaching the child how to: Focus and sustain 
attention in a group to watch a demonstration 
For students to communicate their 
preferences.  
For students to further develop their attention 
skills.  
For students to further develop their 
fundamental communication skills. Including 
eye contact, learning to concentrate and 
attend to another person, sharing and enjoying 
an activity with another person (Nind and 
Hewett, 2001).  

Starter:  

- Makaton signing of key words / TaSSeLS / 
OoR – the bucket / show bucket symbol / 
allow students to feel the bucket 

- Staff to interpret vocalisations, facial 
expressions and body language to 
determine student’s likes and dislikes 

Main activity: 
 
Staff will:  

- Lead adult and ideally two supporting staff 
produce motivating objects from the 
bucket and the supporting adult(s) will 
model what’s expected of the students, 

This activity will 
encourage and tempt 
students into 
communicating.  
Students learn to 
communicate more, 
no more or finished 
(Quest 28).  
This activity will 
stimulate the senses 
(this is necessary for 
brain development, 
Bruner 1959). 

 



For student’s individual communication targets 
see their target sheets. 
Communication: students will be given time 
to communicate and ask for more / say they 
are finished by using their facial expressions, 
body movements, vocalisations, changes in 
behaviour, breathing, actions and for some 
students photos.  
Independence: students are learning to 
communicate with intent, they are developing 
their social interaction skills, ability to turn 
take, anticipation, building up their confidence 
by ‘having a go’.  
Development: social interaction, 
communication and cognition skills. 
 
 

that is, paying attention to this object and 
showing joint attention.  

- Adults are enthusiastic, intrigued and 
excited.  

- Follow the child’s lead and copy their 
explorations, vocalisations etc. to foster 
communication through intensive 
interaction. 

- Make notes on progress in relation to 
targets and take photographs on the iPad 
for evidence for learning. 

 
- Lead adult has a bucket full of exciting 

toys and sings the song “I’ve got 
something in my bucket, in my bucket, in 
my bucket, I’ve got something in my 
bucket, I wonder what it is”.  

- Show students the bucket and build up 
anticipation by shaking the bucket and 
showing excitement.  

- Take objects out and introduce them one 
at a time.  

- Sing the song each time a new prop is 
introduced – so students can learn the 
routine and anticipate what is going to 
happen next.  

- Use TaSSeLs sign alert and the cue 
“ready, steady, go!” so students can build 
up anticipation and begin to understand 
“ready, steady, go” as a cue something 
exciting is about to happen  

- If students’ body language, facial 
expressions and / or vocalisations indicate 
they like the object offer them the 
opportunity to ask for more. 

5-7 objects will be introduced from Stage 
one: The bucket to focus attention, 
finishing with one activity from Stage 2: 
The attention builder. 
At the end of the lesson:  
- Show large X and say / sign bucket is 

finished and put large X on bucket.   
- TaSSeLs and Makaton sign ‘finished’.  

This activity will be 
fun and subsequently 
strengthen the bond 
between staff and 
the students.  
Presenting a multi-
sensory sensory 
experience in a 
consistent, structured 
way enables the 
development of 
memory and 
anticipation (Gray 
and Chasey, 2006).  
To develop cognition 
skills, such as cause 
and effect - “when I 
press the switch this 
makes the light turn 
on ”.  
To build confidence 
at encountering new 
stimuli and this can 
in turn help students 
cope with the world 
around them, which 
is often unpredictable 
and full of new 
things. Hopefully 
surprises will 
become relaxing and 
enjoyable (Grace, 
2015).  



- Play plenary / time to finish music and 
review students’ progress in relation to 
their PLOs.  

Share observations of students’ 
communicative signals with all staff, so we can 
all be responsive to students’ attempts at 
communication in the future. 

Communication 
through touch and 

sound 

For student’s to work on their individual targets 
(see their target sheets).   
To stimulate the senses and invite curiosity 
and exploration.  
For students to communicate their 
preferences. 
Communication: students will be given time 
to communicate and ask for more / say they 
are finished by using their facial expressions, 
body movements, vocalisations, changes in 
behaviour, breathing and actions.  
Independence:  
Independence through anticipation 
To be more aware of themselves 
To improve listening and concentration 
Development: To feel safe  
To feel happy 
To understand emotions and regulate them 
To engage with sensory experiences  
To understand what will happen 
Appreciate the wider world  
To develop their physical skills 
To enjoy social interaction  
To experience anticipation 
 
 

Introduction:  
Sing Time for work song, use Makaton sign for 
work and OoR 
Share at least one target for each student 
Main: 
See individual planning sheet for resources 
and actions. 
Students to be assisted to explore resources 
and join in with the session.  
Plenary: 
Use the ‘Makaton/TaSSeLs sign ‘finished’ to 
signify that the activity has finished. 
Play plenary music and share progress 
towards individual PLo’s 
 

  

 

 

 

 

 My Thinking 
Perception involves: recognising and identifying problems, recognising opportunities. 

Thinking involves: breaking down a problem into elements, thinking through the relevant features of the problem, planning ways to 
solve the problem. 



Action involves: remembering how to solve a problem and bringing this memory to the fore. 
Evaluation involves: evaluating how a plan worked, recognising when existing plans and strategies need changing. 

Activity Intent Implementation Impact SMSC 

Write dance  For students to work on their individual 
communication, cognition, physical and 
sensory targets. 

 For students to communicate their preferences 
through vocalisations, facial expressions, body 
language and actions.  

 For students to indicate ‘more’ and ‘no more’ 
consistently through their responses to 
different textured art items. 

 To stimulate the senses and therefore give 
opportunity for learning (Bruner, 1959) 

 To build confidence at encountering new 
stimuli. This can in turn help students cope 
with the world around them, which is often 
unpredictable and full of new things. Hopefully 
new experiences will become relaxing and 
enjoyable (Grace, 2015). 

 For students to develop their early writing skills 
by using their fine motor ability to mark make. 

Link to CID: 
Communication: students will be given time to 
communicate their preferences and ask for more / 
communicate that they are finished by using their 
facial expressions, body movements, 
vocalisations, changes in behaviour or actions.  
Independence: students are developing their 
social interaction skills, anticipation, and gross 
motor and fine motor skills.  
Development: sensory experience and 
awareness, social interaction, relationships, 
physical skills.   

Intro: Before beginning the session, I will 

remind staff of at least one target they are 
looking for each pupil to achieve during this 
lesson – this may be a communication, 
sensory, physical or cognition target. Staff 
will also be reminded it is about the process 
not the outcome. 
Sing it’s time for work song cue. 
Main: 
Children are given time to explore, 
encounter, smell, feel. 
Students will use and develop their fine motor 
skills to explore 
Members of staff will assist the students to 
move in certain ways to create shapes. 
See additional planning sheet. 

Plenary: 
Play plenary / time to finish music and review 
student progress in relation to their targets.  
Staff to share and write up any student’s 
progress in relation to their targets on 
learning plans.  
TaSSeLs and Makaton sign ‘finished’. 

Improve sensory 
processing skills 
Experience sights, 
scents and textures 
to manipulate in a 
variety of different 
stimuli 
Develop gross and 
fine motor skills in 
line with their EHCP 
targets 
Develop 
independence skills 
including choice 
making 
Develop confidence 
and self esteem 
Build on sensory 
awareness 
Increase imagination 
 

Social: Inclusive, 
skills, awareness, 
attitudes 
Moral: Behaviour – 
likes/dislikes 
Spiritual: Feelings, 
experiences and 
enjoyments, 
emotions, identity, 
character, creativity, 
imagination 
Cultural: Respect, 
diversity, 
differences 

Sound Bath 
 For students to work on their individual 

communication, cognition, physical and 
sensory targets. 

 To stimulate the senses and therefore give 
opportunity for learning (Bruner, 1959) 

 To develop anticipation skills. 

 To fully immerse into a sensory experience. 
Communication:   

- Introduction: Before beginning the 

session, the lead staff member should 

remind staff of at least one target they 

are looking for each pupil to achieve 

during this lesson – this may be a 

communication, sensory, physical or 

cognition target. 

- Sing it’s time for work song cue. 

 

This activity will be 

fun and subsequently 

strengthen the bond 

between staff and 

students.  

The relaxation of the 

mind and body, 

easing tension and 

Social: Inclusive, 
skills, awareness, 
attitudes, community 
Moral: Behaviour – 
likes/dislikes,  
Spiritual: Feelings, 
experiences and 
enjoyments, 
emotions, identity, 
personality, 



To be able to show preferences in a range of 
situations  
To make verbalisations 
To be able to express themselves appropriately 
Appropriate interaction with peers and staff 
To Strengthen the relationship between the child 
and adult 
Communicate likes and dislikes 
Independence:  
Independence through anticipation 
To be more aware of themselves 
To improve listening and concentration 
Development: To feel safe  
To feel happy 
To understand emotions and regulate them 
To engage with sensory experiences  
To understand what will happen 
 

 
- Main: See additional planning sheet 

Staff will support young people to have 
auditory and visual input. An immersive 
sound bath environment will be created. 
 
Plenary: At the end of the session a 
minimum of one minutes silence will be 
observed. 
Plenary: 
Play plenary / time to finish music and review 

student progress in relation to their targets.  

Staff to share and write up any student’s 

progress in relation to their targets on lesson 

learning plans.  

TaSSeLs and Makaton sign ‘finished’. 

the cumulative 

effects of stress. 

The promotion of 

‘feel good’ hormones 

including oxytocin, 

which help to boost 

general wellbeing.  

Students may 
experience improved 
alertness and 
concentration 

imagination, awe 
and wonder 
Cultural: Respect, 
differences 

Sensory exploration  For students to work on their individual 
communication, cognition, physical and 
sensory targets. 

 For students to communicate their preferences 
through vocalisations, facial expressions, body 
language and actions.  

 For students to indicate ‘more’ and ‘no more’ 
consistently through their responses to 
different textured art items. 

 To stimulate the senses and therefore give 
opportunity for learning (Bruner, 1959) 

 To build confidence at encountering new 
stimuli. This can in turn help students cope 
with the world around them, which is often 
unpredictable and full of new things. Hopefully 
new experiences will become relaxing and 
enjoyable (Grace, 2015). 

 For students to develop their early writing skills 
by using their fine motor ability to mark make. 

Link to CID: 
Communication: students will be given time to 
communicate their preferences and ask for more / 
communicate that they are finished by using their 
facial expressions, body movements, 
vocalisations, changes in behaviour or actions.  

Intro: Before beginning the session, I will 

remind staff of at least one target they are 
looking for each pupil to achieve during this 
lesson – this may be a communication, 
sensory, physical or cognition target. Staff 
will also be reminded it is about the process 
not the outcome. 
Sing it’s time for work song cue. 
Main: 
Children are given time to explore, 
encounter, smell, feel. 
Students will use and develop their fine motor 
skills to explore 

Plenary: 
Play plenary / time to finish music and review 
student progress in relation to their targets.  
Staff to share and write up any student’s 
progress in relation to their targets on 
learning plans.  
TaSSeLs and Makaton sign ‘finished’. 

Improve sensory 
processing skills 
Experience sights, 
scents and textures 
to manipulate in a 
variety of different 
stimuli 
Develop gross and 
fine motor skills in 
line with their EHCP 
targets 
Develop 
independence skills 
including choice 
making 
Develop confidence 
and self esteem 
Build on sensory 
awareness 
Increase imagination 
 

Social: Inclusive, 
skills, awareness, 
attitudes 
Moral: Behaviour – 
likes/dislikes 
Spiritual: Feelings, 
experiences and 
enjoyments, 
emotions, identity, 
character, creativity, 
imagination 
Cultural: Respect, 
diversity, differences 



Independence: students are developing their 
social interaction skills, anticipation, and gross 
motor and fine motor skills.  
Development: sensory experience and 
awareness, social interaction, relationships, 
physical skills.   

 

 

 

SOCIAL MORAL SPIRITUAL CULTURAL 

Inclusive 
Awareness 
Society 
Skills 
Individual liberty 
Democracy 
Attitudes 
Community 

Right& Wrong 
Moral 
Responding positively 
The Law 
Viewpoints 
Prevent racism 
Opinions 
Consequences 
Behaviour 
Ethical 
Rights 

Values 
Inclusivity 
Faiths 
Feelings 
Experiences 
Emotions 
Local 
Creativity 
Enjoyment 
Character 
Imagination 
Awe & Wonder 
Fascination 
Identity 
Personality 

Heritage 
Ethnicity 
Cultural awareness 
Culture 
Religions 
Respect 
Diversity 
Opportunities 
Differences 
Beliefs 
Global 
National 

 


