
 

 

 TG3 Aspire Medium Term Planning 

                                          Class:            TG3                        Key Stage:     4/5                         Term:       Spring 1                        Topic:        Under the sea                   Story focus:  

Curriculum Intent 2022/2023 

 Equip each student with an affective form of communication which best suits their individual needs. 

 Develop skills for life to support students in developing their independence when they leave Stanton Vale. 

 Develop early reading and reading skills to support literacy and independence.  

 Support student’s physical development, their own health and enable them to be as active as possible. 

 To provide every pupil with a clean, safe learning environment in which they are able to express their own needs and wants. 

 Every students is recognised as a unique individual and the curriculum is designed to meet their individual needs and make progress towards their personal EHCP 

targets. 

 Support students in their SMSC development and provide access to rich cultural experiences. 

 A curriculum, which brings learning to life and is enhanced by high quality enriching experiences of the local community and wider world. 

 Best prepare students for the future. 

Curriculum Drivers C.I.D 
Learning embedded throughout our Curriculum: 

Communication Independence Development 

 To make choices  

 To express wants and needs  

 To read independently as much as possible 

 To comprehend what is being read to and by 
students 

 To mark make meaningfully leading to writing  

 To communicate wants and needs successfully 

 To be able to show preferences in a range of 
situations  

 To make verbalisations 

 To be able to express themselves appropriately 

 Appropriate interaction with peers and staff 

 To follow a range of instructions 

 Learn to take turns 

 Learn to share and play with peers and staff 

 Independence with eating and drinking 

 Independence with self-help skills – undressing 
and dressing, toileting 

 Understand concept of time – now/next, daily 
routine 

 Independence – personal care routines, keeping 
ourselves clean and cooking 

 Understand value of money through shopping 

 Value of jobs and roles 
 

 To feel safe  

 To feel happy 

 To understand emotions and regulate them 

 To engage with sensory experiences  

 To learn about relaxation 

 To move around the environment/mobility skills 

 To make friends 

 To understand what will happen 

 Appreciate the wider world  
 



 

 

 

My Communication 
 

A motivation (a reason) for communicating 
A means (a method) of communicating 

Someone (a partner or partners) to communicate to. 
 

Session Intent Implementation Impact SMSC 

Parsons Entry 
Level 1 
 
Writing: Word 
classes 
4 

E1.12 W Use a capital 
letter for the personal 
pronoun ‘I’ and the 
first letter of proper 
nouns 
 
E1.16 W 
Communicate 
information in words, 
phrases and simple 
sentences   

Recap our work on nouns, proper nouns, verbs and pronouns 
from before Christmas. Can the children remember what they 
are, give examples and define them. 
 
Learners could circle the nouns, proper nouns, verbs and pronouns 
in a given list, or sort words into categories.    
 
They could create simple definitions for each of the word classes 
with examples. For example: Noun – a thing: girl, boy, person 
 
Learners should identify the proper nouns from a given list by 
locating the words that begin with a capital letter. 

By the end of the session, 
learners should be able to: 

 identify nouns, proper 
nouns, verbs and pronouns  

 give simple definitions of 
each word class. 

 
 
Teaching hours 2 

 

Writing: 
Introduction to 
spelling 
5 

E1.15 W Spell 
correctly words 
designated for Entry 
Level 1* 
 
E1.9 R Read simple 
sentences containing 
one clause 
 

Learners should be introduced to common sound patterns from 
the Entry Level 1 specification (Annexe B). Ask learners to sound 
out the words as they read them. 
 
Learners should read a short text containing some common words 
from the specification (Annexe B). Assess understanding by asking 
learners to identify a key piece of information. For example, if the 
text is about going to college or school, they could list the items 
the text says they should take to class: ‘pen’, ‘paper’, etc. 
 

By the end of the session, 
learners should be able to: 

 spell common one-syllable 
words correctly  

 read simple sentences 
containing common Entry 
Level 1 words 

 Identify a spelling strategy 
to support learning.   

 

 

 To engage with peers 

 To share and turn take  



*Please refer to 
Annexe B: Word lists 
for Entry Level 1 in the 
specification for the 
full list of expectations 
for reading and 
spelling at this level.  
 

Learners should identify a spelling strategy that helps them to 
remember new words. For example, looking, covering, writing, or 
sounding out the words. 
 
Introduce a short spelling test to assess new vocabulary from this 
session.   

 
Teaching hours 2 

Reading: 
Understanding 
a short piece of 
text 
6 

E1.10 R Understand a 
short piece of text on 
a simple subject 
 
E1.2 SLC Identify and 
extract the main 
information from 
short statements and 
explanations  
 
E1.15 W Spell 
correctly words 
designated for Entry 
Level 1* 
 
*Please refer to 
Annexe B: Word lists 
for Entry Level 1 in the 
specification for the 
full list of expectations 
for reading and 
spelling at this level.  

Learners to locate the main information in a short, straightforward 
piece of text. For example, the date and time of an event from an 
invitation; key information about an item of clothing, such as the 
colour; or a simple biography narrating where someone lived or 
was born. 
 
Learners to spell five key words from this session. 

By the end of the session, 
learners should be able to: 

 identify the main 
information from the text 

 say what a short piece of 
text is about 

Accurately spell the key words 
from this session. 
Teaching hours 2 

 

Reading: Simple 
sentences  7 

E1.9 R Read simple 
sentences containing 
one clause  
 
E1.15 W Spell 
correctly words 
designated for Entry 
Level 1* 

Learners should be able to read one-clause sentences correctly. 
These should include one- or two-syllable common words. For 
example: ‘The pan was hot’. ‘The door is white.’ ‘Today is 
Monday.’ 
 
Learners should answer straightforward questions based on a text. 
This could be in the form of an open response question or by 

By the end of the session, 
learners should be able to: 

 read simple sentences 
correctly  

 say what a text is about  
Accurately spell the key words 
from this session. 
 

 



 
*Please refer to 
Annexe B: Word lists 
for Entry Level 1 in the 
specification for the 
full list of expectations 
for reading and 
spelling at this level.   

asking them to select the correct answer from a short list of 
options.   
 
Learners to spell five key words from this session and/or recap the 
key words from previous sessions.   

Teaching hours 2 

Reading: One- 
and two-
syllable words  
8 

E1.8 R Read correctly 
words designated for 
Entry Level 1*   
 
E1.10 R Understand a 
short piece of text on 
a simple subject  
 
*Please refer to 
Annexe B: Word lists 
for Entry Level 1 in the 
specification for the 
full list of expectations 
for reading and 
spelling at this level.   

Recap word classes from session 4, by asking learners to identify 
the different parts of a sentence.  
 
Learners to complete a gap-filling exercise, identifying and using 
the correct pronoun from a given list. 
 
Learners should be able to read common one- and two-syllable 
words correctly.   
 
Using the Entry Level 1 specification (Annexe B), ask learners to 
read and understand a short text. For example, on keeping pets. 
Learners should identify any new words and practise spelling them 
correctly.   

By the end of the session, 
learners should be able to: 

 identify word classes 
correctly  

 identify the correct 
pronoun for each sentence  

 read simple words 
correctly 

 say what a text is about 
Accurately spell the key words 
from this session. 
 
Teaching hours 2 

 

Writing: 
Spelling (two-
syllable words) 
9 

E1.15 W Spell 
correctly words 
designated for Entry 
Level 1*  
 
E1.9 R Read simple 
sentences containing 
one clause 
 
*Please refer to 
Annexe B: Word lists 
for Entry Level 1 in the 
specification for the 
full list of expectations 

Learners should be introduced to common sound patterns for two-
syllable words from the Entry Level 1 specification (Annexe B).   
 
Learners should use their spelling strategy to practise some 
common two-syllable words from Annexe B, such as ‘little’, 
‘money’, ‘follow’. 
 
Learners should use their new words to write two or three simple 
sentences, spelling the new words correctly.   

By the end of the session, 
learners should be able to: 

 spell common two-syllable 
words correctly  

 identify a spelling strategy 
to support learning   

Read simple sentences 
containing common two-
syllable Entry Level 1 words. 
 
Teaching hours 2 

 



for reading and 
spelling at this level. 

Reading: 
Straightforward 
topics 10 

E1.10 R Understand a 
short piece of text on 
a simple subject 
 
E1.2 SLC Identify and 
extract the main 
information from 
short statements and 
explanations 
 
E1.15 W Spell 
correctly words 
designated for Entry 
Level 1* 
 
*Please refer to 
Annexe B: Word lists 
for Entry Level 1 in the 
specification for the 
full list of expectations 
for reading and 
spelling at this level. 

Learners read a short text describing someone’s likes and dislikes. 
For example, ‘Sam likes to play football’. 
 
Learners should work with a partner to discuss the text they have 
read, and share the key information from the text with their 
partner. 
 
Use a question and answer technique to ask simple questions 
about the text and assess each learner’s understanding.  
 
Recap by asking the learners to practise spelling the new two-
syllable words from the previous session. 

By the end of the session, 
learners should be able to: 

 read a short piece of text 
about someone’s likes and 
dislikes 

 answer questions about 
the text 

 tell a partner about what 
they have read 

Accurately spell the key words 
from the previous session. 
 
Teaching hours 2 

 

Reading: 
Following 
instructions  
11 

E1.10 R Understand a 
short piece of text on 
a simple subject 
 
E1.2 SLC Identify and 
extract the main 
information from 
short statements and 
explanations 
 
E1.11 W Punctuate 
simple sentences with 
a capital letter and a 
full stop 

Learners should be introduced to the use of capital letters and full 
stops at the start and end of simple sentences. Learners should 
amend a simple set of instructions they have been given by adding 
capital letters and full stops where needed. 
 
Learners should read and follow simple instructions. For example, 
how to make a cup of tea. They could demonstrate following the 
instructions through a role-play activity to show their 
understanding.  
 
This could be an opportunity to review and revise reading short 
sentences and/ or a short piece of text. 

By the end of the session, 
learners should be able to: 

 identify when to use 
capital letters and full 
stops  

 add capital letters and full 
stops to a short piece of 
text 

 read and understand 
simple instructions  

 Demonstrate that they can 
follow simple instructions. 

 
Teaching hours 2 

 



 

     

     

AQA Unit 
Award Scheme 
English:  
105745 ‘Basic 
Literacy Skills 
for Life.’  

7. Use upper and 
lower case letters 
appropriately when 
filling in a simple 
form. 

Finish off this UAS from last term. Children looked at key 
information to them. Recap this and apply to the form 
 
 
Starter: Model filling out a basic form on the big screen. Lay 
emphasis on upper and lower case letters, for names and 
addresses. 
 
Main: Children to fill in a form using upper and lower case letters. 
 
Plenary: Children to share the content of the form, mark together, 
looking for Upper and lower case letters. 

Children can complete a simple 
form. 
 
Children can use upper and 
lower case letters effectively 
for names and places. 

Cultural 
 
Heritage 
 
Social 
 
Inclusive 
 
Awareness 
 
Skills 
 

New Unit 
Award Scheme 
English: 16969 
LITERACY: 
‘INDEPENDENT 
LIVING SKILLS’ 
’  
 
 

1.read and follow at 
least three different 
types of 
instructional texts, 
written in pictures, 
words or symbols, to 
complete a set task 

Starter: Ask the children to carry out instructions involving 
movement from one area of the classroom/playground to the 
other. Get the children to give instructions to each other from one 
area of the classroom/playground to the other. Emphasize the 
need for clarity. 
 
Main: Read through different instructions together, cooking, 
assembly, games. 
Over the course of the week see if the children can carry out 
instructions at snack time/meal prep time, making drinks, making 
a jam sandwich etc. 
 
Plenary: Play instruction based games, ie blindfold and give 
instructions to move to an area/carry out an action. 

Children can make a jam 
sandwich by reading the 
instructions. 
 
 

Cultural =follow 
instructions to make a 
paper lantern at 
Chinese New Year. 

Unit Award 
Scheme English: 
16969 
LITERACY: 
‘INDEPENDENT 
LIVING SKILLS’ 
’  

2. write a simple 
shopping list or jobs 
list 

Starter: Look at some pictures from what we have made in Meal 
Prep. Get the children to identify symbols for what we may have 
used in our ingredients.  
Similar, look at pictures of the jobs we have carried out on our 
work experience morning. Get the children to make a list of these 
jobs using symbols/writing? 
 
Main: Each week when we go shopping, can the children make a 
list using symbols/writing? 

Children make a shopping list 
on multiple occasions this 
term. 
 
Children make a jobs list on 
our work experience days. 

 



-On work experience mornings on a Tuesday, can the children 
make a list for of the jobs that need doing? 
 
Plenary: At the end of the week, when preparing food in meal 
prep, can the children tick of their list with actual ingredients 
bought or the ‘You Will Need’ list. 

Unit Award 
Scheme English: 
16969 
LITERACY: 
‘INDEPENDENT 
LIVING SKILLS’ 
’  

3. construct a simple 
sentence 

Starter: Look at photos on the board, identify who is in the picture, 
what they are doing and what the noun is. For example, The Boy is 
painting a picture. Model applying symbols to this…’The boy.’ ‘Is 
Painting’ ‘a picture.’ 
Model the use of capital letters and full stops. 
 
Main: Can the children use symbols to help them write sentences. 
 
Plenary: Share some of the pictures the children have used on the 
big screen, can they read out their sentences? 

Children can write a simple 
sentence using capital letter 
and full stop. 

 

Unit Award 
Scheme English: 
16969 
LITERACY: 
‘INDEPENDENT 
LIVING SKILLS’ 
’  

4. punctuate a 
simple sentence 
with a capital letter 
and a full stop 

Starter: Children to identify capital letters when given lower case 
letters. 
 
Main: Children to look at sentences on board. SG to model the use 
of capital letters and full stops. 
Children to look at sentences, some that are punctuated correctly, 
some that do not have full stops or capital letters. Children to say 
if they are correct or if they need correcting. Children to apply 
capital letter where physically possible. 
 
Plenary: You be the teacher, children to take turns to mark the 
work on the board! 

Children can identify full stops 
and capital letters in 
sentences. 

 

Unit Award 
Scheme English: 
16969 
LITERACY: 
‘INDEPENDENT 
LIVING SKILLS’ 
’  

5. spell at least five 
personal key words 
or familiar words 

Starter: Identify a variety of personal words to each pupil, with 
signs and symbols, encourage children to interact with these. 
 
Main: Children to practice spelling their key words. This to be done 
in morning challenges over the next few weeks and as extensions 
to other tasks. 
 
Plenary: Can the children spell one personal word correctly and 
share this with the group. 

Children to identify and 
recognise personal words. 
 
Children to start to spell 
personal/familiar words. 

 



Unit Award 
Scheme English: 
16969 
LITERACY: 
‘INDEPENDENT 
LIVING SKILLS’ 
’  

6. reading and 
following 
instructions in at 
least two different 
contexts 

Starter: Recap instruction games involving movement from one 
area of the classroom/playground to the other. Get the children to 
give instructions to each other from one area of the 
classroom/playground to the other. Emphasize the need for 
clarity. 
 
Main: Carry out food/drink based instructions such as making 
lemonade, toast, and simple sandwiches in the Meal Pre room. 
 
-Carry out instructions to construct Lego and play games in the 
common room. 
 
Plenary: Get the 3 children to read instruction to the rest of the 
class and see if they can carry them out. 

Children creed and carry out 
basic instructions in the 
kitchen such as making 
toast/drinks. 
 
Children can carry out 
instructions based on 
games/construction in the 
common room.  

 

Unit Award 
Scheme English: 
16969 
LITERACY: 
‘INDEPENDENT 
LIVING SKILLS’ 
’  

7. Writing for at 
least two different 
purposes. 

Starter: Recap some of our work on instructions. Identify the key 
features of instructions.  
 
Main: Can the children write/use symbols to make their own 
instructions for making their favorite food/drink or playing their 
favorite game? 
 
Plenary: Children to read each other instructions and see if they 
can carry them out. 
 
Lesson 2. 
Starter: Look at some picture of locations and read postcards 
reflecting what is in the picture. Model to the children writing a 
postcard based on a hypothetical trip to places the children can 
see on the board. 
 
Main: Can the children write postcards based on some of their 
favorite places. Look for images of these places and print them to 
use for Stimuli. 
 
Plenary: Using the children’s pictures on the IWB, get the children 
to read their postcards out, do they meet the features of a 
postcard? 
 

Children can write instructions. 
 
Children can write a postcard. 

 



 

     

Pupils to finish ongoing objectives , 3, 5 and 6 from AQA  Unit Award Scheme ‘Early Writing Skills’ before starting next ‘Early Writing Skills.’ 

AQA Unit 
Award Scheme 
English: 110342 
Early Writing 
Skills.  

3. hold a writing 
implement with good 
control 

This needs to be modelled throughout term and not a stand-
alone lesson. Give children a range of pencil control sheets as 
part of daily challenges and all adults to consistently model 
holding the writing implement correctly. 

Children are developing their 
control and accuracy of their 
marks. 

Social  
Skill 
Awareness 

AQA Unit 
Award Scheme 
English: 110342 
Early Writing 
Skills.  

5. using a range of 
mark making tools 

Pens. Pencils. Crayons. Felt tip pens. Paint brushes, pens on the 
IWB. Children to make a variety of marks using a variety of mark 
making tools throughout the term 

Children have multiple 
experiences of using a variety 
of writing implements 
throughout the term. 

Social  
Skill 
Awareness 
 
Spiritual 
 
Creativity 

AQA Unit 
Award Scheme 
English: 110342 
Early Writing 
Skills.  

6. taking part in fine 
motor control 
activities, eg using 
clothes pegs, cutting 
paper. 

Weekly fine motor skills activities in trays. Refined mark making 
on dotted line, letters. Sorting small objects, threading, cutting, 
popping bubble wrap, manipulating playdough, lego, duplo etc. 
Children to carry out a variety of fine motor activities throughout 
the term. 

Children to develop fine motor 
skills. 

Social  
Skill 
Awareness 
 
Spiritual 
 
Creativity 

     

AQA Unit 
Award Scheme 
English: 86891 
EARLY WRITING 
SKILLS 
CL LS LW OH 
 
 

1. make marks on 
paper as a 
representation of 
writing 

Note: as well as making marks to represent writing the ch8ildren 
should continue to use templates to write their name throughout 
term. 
 
Starter: Look at and identify pictures/symbols of objects that the 
children could attempt to make marks to represent. For example 
pictures of snakes, the sun, moon, v-shaped birds. A spider (circle 
with lines coming off). 
 
Main: Children make attempts at drawing these objects and any 
objects they want to, get them to communicate their drawings. 
 
Plenary: Can the other children guess what their friends have been 
drawing? 

  



 2. write over own 
name 

Starter: Model writing over the letters of the children’s names on 
the interactive whiteboard, do the children recognize the letters in 
their own name? Model these letters. 
 
Main: Children use templates to write over their name. Children 
also use cut outs of letters and see if they can put their name 
together when these are mixed up. 
 
Plenary: Get the children to write over the templates of their 
name on the interactive whiteboard, asking them what letters 
they are marking each time. 

  

 3. copy write legibly 
at least five letters of 
the alphabet 

Starter: Listen to the alphabet song, do any of the children know 
any sounds of the alphabet through song? Go through the letters 
slowly, which letters do they recognize? 
 
Main: Children to have alphabet sheet templates of each letter in 
their trays. Today and in morning challenges, extensions and free 
time this half term, can the children practice writing the alphabet. 
 
Plenary: Get the children to stand up if their name starts with….. 
Can they write the letter…….. 

  

 4. Left to right 
orientation in their 
marks on paper. 

Starter: Model making lines from left to right, side to side on the 
IWB. 
 
Main: Do this using a variety of objects, sticks in mid in forest 
school, and chalk on the wall outside, paint brushes on big paper 
etc. Children to make big marks at first and refine down to smaller 
marks using a writing implement based on ability. 
 
Plenary: Can the children demonstrate making marks from left to 
right using their preferred method? 

  

 

 

 

 

 My Thinking 



Perception involves: recognising and identifying problems, recognising opportunities. 
Thinking involves: breaking down a problem into elements, thinking through the relevant features of the problem, planning ways to solve the 

problem. 
Action involves: remembering how to solve a problem and bringing this memory to the fore. 

Evaluation involves evaluating how a plan worked, recognising when existing plans and strategies need changing. 

Activity Intent Implementation Impact SMSC 

Maths  
ELC Component 2 

‘The four operations 
 

Entry level 1 
 
 

Children to finish off component 2 in the first 
week of term. 
 
1.3 Understand and use the + and – signs to solve 
simple number problems 

Starter: Recap adding and taking away on a 
number line. 
Recap moving forward when adding and 
moving backwards when taking away. Get 
the children to carry out some + - problems 
using their whiteboards? 
 
Main: Children to look at number problems 
and determine what operation they have to 
do, then use their established methods of 
jumping forwards and backwards on a 
number line to achieve this. 
 
Plenary: Go over some number problems. 
What do we have to do? Who can do it on 
their whiteboard, are they correct? 

Work out 5 + 11 6 = 
10 - ? Understand 
that subtraction is 
the inverse of 
addition 

 

     

Maths  
ELC Component 3 

‘Ratio’ 
 

Entry level 1 
 
 

1.1 Understand equality Starter: Look at some simple addition and 
subtraction sentences. Get the children to 
work these out and write the answers on the 
board. For example 6 + 3 = 
Do quite a few of these and write the 
answers on the board. 
 
Main: 
When we go through the answers, physically 
model some of these with objects, for 
example skittles or boccia balls. Model for 
example 6 +3 = 9 but also 3 + 6 = 9, use the 
objects to highlight this. Children to 
complete a variety of problems and write 
down the inverse of this as well. 

Use and understand 
the = sign 2 + 5 = 5 + 
? 

 



 
Plenary: Quick fire verbal answer game, 3 +4 
is the same as……. 
6 + 5 is the same as…….. 
2 +7 is the same as….. 
 
Lesson 2: look at sums that have same 
answers. 

Maths  
ELC Component 2 

‘The four operations 
 

Entry level 1 
 
 

1.2 Identify or show one half of a quantity up to 
20 

Starter: Share out chocolate squares among 
the 2 children, do they have the same 
amount, are they equal? Give more to 
another child, establish that these are not 
equal. Do this with other objects. 
-Children share objects out onto plates to 
make equal amounts. Take one away from 
one amount or add one, which is unequal. 
Children identify equal and unequal amounts 
from pictures of objects. 
 
Main: Introduce the concept of half, recap 
vocabulary of equal. 
2 equal parts, dividing by 2.  
Half a chocolate bar. Half some shapes on 
the interactive white board. 
 
Starting diving groups of objects by 2 equal 
parts to half the amount. Have pictures of 
objects, children half the amount. 
-Move onto numbers. Again use objects for 
these. For example 8. Divide 8 balls into 2 
separate groups equally, establishing 4 in 
each group. 
 
Children to begin halving amounts up to 20, 
using pictures at first, making 2 equal parts, 
dividing the pictures by 2. 
Plenary: Half some of the pictures of objects 
on the IWB.  

Shade half of a 
shape Given a 
picture of children, 
What fraction of the 
children are boys? 
 
Children can half 
numbers up to 20. 

 



Look at these as number problems. 
Half of 10 is 5. 5 + 5 = 10.  
Can the children half some other amounts? 
Use this as an assessment to determine how 
much work we need to carry out when 
halving numbers to 20. 
 
 
 
 
 

Maths  
ELC Component 2 

‘The four operations 
 

Entry level 1 
 
 

1.3 Work out half of an even number up to 20 Starter: Recap our work on even numbers. 
Recap and reinforce the division facts of the 
2 x table.  
 
Main: Explore these division facts in more 
depth. Dividing numbers into 2 groups, 
halving them. 
Can the children apply this division fact to 
halving numbers up to 20. 
 
Plenary: Quick fire division of 2 up to 20. 
10 divided by 2 is 5. 
Half of 10 is….. 

Children can divide 
by 2 up to 20. 
 
Children can half 
numbers up to 20. 

 

     

Maths 
 

Unit award scheme 
116748 FRACTIONS 

 
 
 

1. what 'equal' and 'not equal' means Starter: Share our chocolate squares among 
the 2 children, do they have the same 
amount, are they equal? Give more to 
another child, stablish that these are not 
equal. Do this with other objects. 
 
Main: Children share objects out onto plates 
to make equal amounts. Take one away from 
one amount or add one, which is unequal. 
Children identify equal and unequal amounts 
from pictures of objects. 
 

Children can identify 
equal amounts up to 
10. 

 



Plenary: Look at pictures on the board, 
which is unequal, can you make it equal? 

Maths 
 

Unit award scheme 
116748 FRACTIONS 

 
 

2. identify or show one half of a quantity up to 10 Starter: introduce the concept of half, recap 
vocabulary of equal from last session. 
2 equal parts, dividing by 2. Half a chocolate 
bar. Half some shapes on the interactive 
white board. 
 
Main: Starting diving groups of objects by 2 
equal parts to half the amount. Have 
pictures of objects, children half the amount. 
-Move onto numbers. Again use objects for 
these. For example 8. Divide 8 balls into 2 
separate groups equally, establishing 4 in 
each group. 
 
Plenary: Go over some halving examples on 
the board using pictures and objects, 
assessing the children’s understanding of 
this for next lesson. 

Children can work out 
half of an amount up 
tp 10. 

 

Maths 
 

Unit award scheme 
116748 FRACTIONS 

 
 

3. Find half of a quadrilateral. Starter: Recap our work on equal parts, and 
halving into 2 equal parts. Half some pictures 
of amounts of objects, half some numbers. 
Start to look at some shapes, model how we 
can divide them into 2 equal parts, half 
them. 
 
Main: Children to half quadrilateral shapes 
using a ruler and squared paper, moving 
onto halving shapes without squared paper. 
- Can they use scissors to cut quadrilateral 
shapes in half, or a knife to cut bread. 
 
 
Plenary: can the children half some shapes 
on the interactive whiteboard?  

Children can half-
quadrilateral shapes. 

 

     

CL, OH, LS, LW  to finish UAS ‘Addition to 10 using objects’ from last term before starting  



Maths 
 

Unit award scheme 
113630 Addition to 

10 using objects 
 

 
Pre-Entry level 

 
Lewis W, Lewis S, 

Connor,  Oliver 

Experienced 

5. adding zero objects to give the same 

number of objects started with 

Starter: Model counting objects, giving 1 
more, giving 2 more. Model counting new 
amounts. Encourage the children to do so. 
 
Main: Model adding 0, and recounting the 
amount, emphasising that the number is the 
same. Model this lots of times until the 
children are familiar with this concept. With 
support Children to count visual amounts of 
number sentences to establish that when 
adding zero, the amount is the same. 
 
Plenary: Use the other children in class to 
count children and then add no children and 
come up with the same answer! The children 
do the counting! 

Children can add 
zero to an amount 
and understand it 
will be the same. 

 

Maths 
 

Unit award scheme 
113630 Addition to 

10 using objects 
 

 
Pre-Entry level 

 
Lewis W, Lewis S, 

Connor,  Oliver 

6. Starting with zero to give the total as the 

number of objects added. 

Starter: Contextually model objects where 
there is nothing, modelling the number zero. 
There is nothing in the bag, zero. Nothing in 
the purse, zero. Nothing on the plate, zero 
etc. 
 
Main: Starting adding objects contextually. 4 
balls in the bag. I had nothing, zero, how 
many do I have now? I had nothing in the 
purse, now I have 5 coins etc. 
 
Plenary: Do Plenary at snack time, giving the 
children nothing on a plate, and then 
modelling counting/adding 
crisps/biscuits/grapes etc. 

Children can add an 
amount to zero and 
understand that the 
total is the number 
of objects added. 

 

     

Maths 
 

Unit award scheme 
 

108907 MATHS: 
DEMONSTRATING 

1.demonstartes ability to show an awareness 

of a change in size 

Starter: Look at different objects and 
establish which one is different only because 
of their size. This could be chairs, skittles 
shapes etc. Can the children identify the odd 
one out? 
 

Children can identify 
an object that is 
different in size 
from a selection of 
objects. 

 



AWARENESS AND 
UNDERSTANDING 

 

Main: Children to identify 
objects/shapes/items where there is a 
difference in shape. 
 
Plenary: Children to identify difference in 
size by looking at objects on the interactive 
whiteboard, can they say why the object is 
different, ie smaller or larger. 

 2. demonstrates ability to show an awareness 

of a change in position 

Starter: take pictures of staff and children, 
Put them next to each other with one either 
at a side angle or with one upside down. 
Which student photo/staff has changed 
position? 
 
Main:  Children highlight an image from a 
selection that has changed position, for 
example out of 5 fish, which has changed 
position. 
 
Plenary: Line the children up and get them 
to change position one by one. 

Children can identify 
an object that has 
changed position 
from a selection of 
obj3cts that are of 
the same theme. 

 

 3 shown knowledge of 

 the concept of 'more' in two different 

contexts 

Starter: Identify the vocabulary of more and 
less by looking at amounts with an obvious 
difference, for example plates with more 
biscuits and cups with more juice. Which has 
more? Which has less? 
 
Main: In the common room, make drinks for 
the rest of the class. Identify which has 
more/less. Put snacks onto plates such as 
orange segments/apple cuts, which has 
more? Which has less? 
 
Plenary: Line up the boys and girls, is there 
more boys or more girls? 
Line up the teaching staff, is there more men 
or woman? 

Children can identify 
the amounts that 
have more. 
 
Children can identify 
the amounts that 
have less. 

 



 4 shown knowledge of the size of a collection 

of at least three different objects. 

Starter: Go outside and collect some sticks, 
put them in order of size. 
 
Main: Have a variety of stimuli that is the 
same function, i.e. balls, but have at least 3 
balls of varying sizes, encourage the children 
to put them in size order. Pencils, paint 
brushes, Lego pieces, books etc. 
 
Plenary: Get groups of 3 to the front, can the 
children put them in order of size? 
 
 

Children can order 3 
objects by their size. 
 
Children can identify 
the smallest and 
largest from a 
choice of 3. 

 

Maths 
 

Unit award scheme 
CE3990 COMPARING 

SETS: MORE AND LESS 
 

1. compare two sets of objects and say which 

one has more and which has less, e.g. by 

pairing objects 

Starter: Identify the vocabulary of more and 
less by looking at amounts with an obvious 
difference, for example plates with more 
biscuits and cups with more juice. Which has 
more? Which has less? 
 
Main: In the common room, make drinks for 
the rest of the class. Identify which has 
more/less. Put snacks onto plates such as 
orange segments/apple cuts, which has 
more? Which has less? 
 
Plenary: Line up the boys and girls, is there 
more boys or more girls? 
Line up the teaching staff, is there more men 
or woman? 

Children can identify 
the amounts that 
have more. 
 
Children can identify 
the amounts that 
have less. 

 

 2. compare two containers of liquid and say 

which has more and which has less 

Starter: Identify the vocabulary of more and 
less by looking at amounts with an obvious 
difference, for example plates with more 
biscuits and cups with more juice. Which has 
more? Which has less? 
 
Main: In the common room, make drinks for 
the rest of the class. Identify which has 
more/less. Put snacks onto plates such as 

Children can identify 
the amounts that 
have more. 
 
Children can identify 
the amounts that 
have less. 

 



orange segments/apple cuts, which has 
more? Which has less? 
 
Plenary: Line up the boys and girls, is there 
more boys or more girls? 
Line up the teaching staff, is there more men 
or woman? 

 3. compare two portions of food and say which 

has more and which has less. 

Starter: Identify the vocabulary of more and 
less by looking at amounts with an obvious 
difference, for example plates with more 
biscuits and cups with more juice. Which has 
more? Which has less? 
 
Main: In the common room, make drinks for 
the rest of the class. Identify which has 
more/less. Put snacks onto plates such as 
orange segments/apple cuts, which has 
more? Which has less? 
 
Plenary: Line up the boys and girls, is there 
more boys or more girls? 
Line up the teaching staff, is there more men 
or woman? 

Children can identify 
the amounts that 
have more. 
 
Children can identify 
the amounts that 
have less. 

 

  

 

 

SOCIAL MORAL SPIRITUAL CULTURAL 

Inclusive 
Awareness 
Society 
Skills 
Individual liberty 
Democracy 
Attitudes 
Community 

Right& Wrong 
Moral 
Responding positively 
The Law 
Viewpoints 
Prevent racism 
Opinions 
Consequences 
Behaviour 

Values 
Inclusivity 
Faiths 
Feelings 
Experiences 
Emotions 
Local 
Creativity 
Enjoyment 

Heritage 
Ethnicity 
Cultural awareness 
Culture 
Religions 
Respect 
Diversity 
Opportunities 
Differences 



Ethical 
Rights 

Character 
Imagination 
Awe & Wonder 
Fascination 
Identity 
Personality 

Beliefs 
Global 
National 

 


